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LANGUAGE PORTRAITS 



Please visually represent your 
linguistic repertoire, highlighting 
the languages and ways of 
speaking that have been significant 
in your life. You can either use the 
provided silhouette or create your 
own. Choose colours that 
symbolize the different languages 
and modes of communication that 
hold special meaning for you.

          (Busch, 2018)

LANGUAGE PORTRAITS  



Please visually represent your 
linguistic repertoire, highlighting 
the languages and ways of 
speaking that have been significant 
in your life. 

-Languages 

-Dialects 

-Styles

-Registers 

-Codes 

-Routines 

LANGUAGE PORTRAITS 



Why Is It Important to Reflect on This?

Reflecting on Our Language Ideologies:

▪Do we establish a hierarchy among the languages in our repertoire? 
Are we aware of these patterns?

▪What factors determine whether a language is considered part of 
our repertoire? (e.g., competence, language habits, presence in our 
environment)

▪How have our language ideologies evolved over time? What factors 
influenced these changes?

LANGUAGE PORTRAITS 



Why Is It Important to Reflect on This?

Reflecting on Our Language Ideologies:

 These ideologies shape how we teach, embrace 
multilingualism, and manage different languages in the 
classroom.  

LANGUAGE PORTRAITS 



The children reflect on 
their linguistic resources, 
considering the languages 
they master and those they 
wish to learn better.  

They may also identify the 
languages spoken by their 
peers in the classroom as 
part of their linguistic 
repertoire. 

THE CHILD’S PERSPECTIVE 



THE CHILD’S PERSPECTIVE 

Through the development 
of a multilingual identity, 
children become more and 
more aware of their 
linguistic resources and 
how these resources 
interact throughout the 
learning process. 



THE ROLE OF MULTILINGUALISM IN OUR TEACHING EXPERIENCE 



QUESTIONNAIRE 

Please rate the following statements using a scale from 1 (strongly

disagree) to 5 (I strongly agree).



QUESTIONNAIRE 



QUESTIONNAIRE 

1. Students who are familiar with several languages will have more 

opportunities to succeed in their professional life. 



QUESTIONNAIRE 

2. For students, is it more important to know a major international

language (such as English or Hindi) than their home language, if

the two are different.



QUESTIONNAIRE 

3. Frequent use of the home language can delay the learning of

the school language(s) if the two are different.



Traditional model of language 
learning and assessment

Only one language should be used 
because other languages may 
interfere with the learning process 
(languages affect each other 
negatively)  

(García, 2009) 

MODELS OF LANGUAGE LEARNING AND ASSESSMENT



New model of language learning and 
assessment

A child’s entire language repertoire 
should be activated and leveraged
throughout the learning process.  

(García, 2009) 

MODELS OF LANGUAGE LEARNING AND ASSESSMENT



QUESTIONNAIRE 

4. Teachers are responsible for supporting students in maintaining

their home language when it differs from the school language.



QUESTIONNAIRE 

5. To incorporate children's languages into classroom activities,

teachers should have at least a basic understanding of those

languages.



QUESTIONNAIRE 

6. Children are not interested in speaking their home language in

front of school peers (if the home language is different from the

school language)



GROUP ACTIVITIES 



Why multilingual learning and assessment?

• It is ecological (continuity between language practices 
in and outside school) 

• The use of the L1 supports the acquisition of language 
and content in a second language

• Children can make meaning by relying on their entire 
language repertoire (metacognitive development) 

• It enhances children’s well-being and multilingual 
identity 

MULTILINGUAL EDUCATION



LANGUAGES IN THE CLASSROOM 



Various examples drawn 
from different phases of 
the teaching-assessment 
cycle 

LANGUAGES IN THE CLASSROOM 



Connections between words 
across different languages 
including dialects or tribal 
languages  

LANGUAGES IN THE CLASSROOM 



Better understanding of the linguistic phenomenon at stake 
through language comparison; fostering analogical thinking.

LANGUAGES IN THE CLASSROOM 



Similarities and differences in sentence structure 

LANGUAGES IN THE CLASSROOM 



FUNCTIONAL ROLES OF LANGUAGE INTEGRATION



MULTILINGUAL TEACHING
Didactic activities in EMI classrooms engaging children’s regional 
languages (Tsimpli et al., 2023)  

SUPPORT OF THE L2 BY THE L1



SUPPORT OF THE L2 BY THE L1

MULTILINGUAL ASSESSMENT 

• If teaching and learning are 

multilingual and multimodal (oral 

and written), assessment should 

align with these principles. 

•We propose multilingual and 

multimodal assessment 

throughout primary school 

grades. 

• At the secondary level, 

unilingual assessment could be 

an option.

Expository text (extracted from textbooks 

of environmental science used in Std IV) 



PARTICIPANTS

205 children (mean age: 9;6; M: 12 months) in Grade 4 
attending government EMI schools in Hyderabad. The children 
were divided into two groups: 

• control group (n = 111): reading an English text and 
answering questions to this text in English (one-language 
mode) 

• target group (n = 94): reading the same text in English and 
answering questions to this text in English and the regional 
language (Telugu) (two-language mode) 

No age difference between the groups (t = 1.69; p = .09) 

SUPPORT OF THE L2 BY THE L1



SUPPORT OF THE L2 BY THE L1

MULTILINGUAL ASSESSMENT 



SUPPORT OF THE L2 BY THE L1

MULTILINGUAL ASSESSMENT 

Assessment in English and Telugu facilitates 

comprehension of the expository text significantly

It helps students understand vocabulary and retrieve 

information 



METACOGNITIVE DEVELOPMENT

Peer-group discussion of comprehension questions in different languages 

वह बहुत नीचे/ गहराई 
तक चला गया

Vah bahuth
neeche/gahrayee
thak chala gaya

It went down 
very deep..

அது ர ொம்ப 
ஆழமொ கீழழ 
ழபொய்டுச்சு

Adhu romba aalamaa
keela poiduchu

Oral negotiations of 
meaning of words 
and text

Thinking aloud and 
communicating 

Teacher takes the 
back seat in the 
process



METACOGNITIVE DEVELOPMENT

Peer-group discussion of comprehension questions in different languages 

वह बहुत नीचे/ गहराई 
तक चला गया

Vah bahuth
neeche/gahrayee
thak chala gaya

It went down 
very deep..

அது ர ொம்ப 
ஆழமொ கீழழ 
ழபொய்டுச்சு

Adhu romba aalamaa
keela poiduchu

“(…) to read and 
discuss a topic in one 
language and then 
to discuss it in 
another, means that 
the subject matter 
has to be properly 
‘digested’ and 
reconstructed (…)”

Baker (2000: 104-105) 



METACOGNITIVE DEVELOPMENT: ASSESSMENT 

INFERENCE-MAKING IN MULTIPLE LANGUAGE MODE 

Better reasoning abilities (not restricted by proficiency in 
one or the other language)

Deeper processing of information and greater engagement 
of higher-order thinking skills than in tests conducted in only 
one language. 

(Carbonara et al., 2024; Torregrossa et al., 2023; Torregrossa et al., 2024) 



METACOGNITIVE DEVELOPMENT: ASSESSMENT 



TYPES OF QUESTIONS (NARRATIVE TEXT) 

• Factual (retrieval of information from the text) 
Why can Chinna not buy bells for his puppy? 
A. Because his grandfather has not given Chinna any money.
B. Because the bells are too expensive. 
C. Because Chinna cannot find his money. 
D. Because he had to come back home.

• Local inference (integration of information from within a chunk) 
Why is Chinna sad? 
A. Because he lost his money. 
B. Because he got a bad mark at school. 
C. Because he made his mother sad. 
D. Because he liked the bells a lot.

METACOGNITIVE DEVELOPMENT: ASSESSMENT 



TYPES OF QUESTIONS (NARRATIVE TEXT) 

• Global inference (integration of information from the text with prior 
or general knowledge) 

How do you think Kamala felt when she saw Chinna at home? 
A. Happy 
B. Relieved 
C. Sad 
D. Worried

Most of the questions tapping into inferencing-making at the local 
or global level involve mental state terms (challenging in story 
comprehension; Gagarina, 2016; Tsimpli et al., 2016)

METACOGNITIVE DEVELOPMENT: ASSESSMENT 



METACOGNITIVE DEVELOPMENT: ASSESSMENT 

The target group demonstrates higher performance on the multilingual 
comprehension test, particularly with questions of local and global inference. 



MULTILINGUAL MATERIALS 



Developing templates for didactic units that highlight where the 
strategic use of children’s home language(s) can enhance 
language and content learning.  

HINDI
अन्दर कूद गई

Andhar koodh gayi

TAMIL
உள்ளள குதித்தொள்

Ulle gudhithaal

’to pop’ and
‘to jump’

कूदना koodhna
குதிப்பது gudhipadhu

MULTILINGUAL MATERIALS 



Developing templates for didactic units that highlight where the 
strategic use of children’s home language(s) can enhance 
language and content learning.  

ENGLISH

In the jungle, there 
lived a tortoise and 

a rabbit

TAMIL

கொட்டில் 
ஒரு ஆமம 
மற்றும் ஒரு 

முயல் 
வொழ்ந்தன.

.

MULTILINGUAL MATERIALS 



Our project on multilingual 
teaching and assessment, 
guided by a learner-
centered approach, has 
resulted in:

• Increased classroom 
engagement

• Higher attendance rates
• Greater enjoyment in the 

learning environment 

WELL-BEING AND MULTILINGUAL IDENTITY



Thank you for you attention, interesting 
contributions and participation
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